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Building Competencies

Using the ACRL Frame work to Con struct an
In for ma tion Lit er acy Lab for Un der grad u ate
Students

JÉRÉMIE LEBLANC AND VIC TO RIA TSONOS, ST. PAUL UNIVERSITY

n 2000, the As so ci a tion of Col lege Re search Li braries (ACRL)
in tro duced the In for ma tion Lit er acy Com pe tency Stan dards for Higher

Education.  After fif teen years, and as schol ar ship and teach ing evolved to

meet chang ing re quire ments, the Framework was de vel oped to meet the new

chal lenges and re al i ties of stu dents’ needs. The ad vent of the Frame work for

In for ma tion Lit er acy for Higher Education in 2015  (here after the Framework)

pro vides aca d e mic in sti tu tions with re newed mech a nisms al low ing for a bet ter

un der stand ing of fun da men tal con cepts and al low ing the in for ma tion con sumer

to be come an ac tive par tic i pant in the cre ation and use of knowl edge. Also in

2015, the li brary at Saint Paul Uni ver sity (SPU) was asked how it could bet ter

sup port aca d e mic stu dent success.

Dur ing the sum mer of 2015, the Chief Li brar ian (CL) was in vited to a plan ning

meet ing under the Vice- Rector Aca d e mic and Re search, dur ing which there was a

thor ough dis cus sion on how the li brary could help with stu dent achieve ment.

This dis cus sion fo cused on li brar ian in struc tion for pro vid ing stu dents with

bet ter re search skills and tools to avoid pla gia rism. Know ing how in for ma tion

lit er acy (IL) could play an im por tant role in stu dents’ lives dur ing and after their

time at uni ver sity and that the com pe ten cies they de velop could sup port them

through out their lives, the Chief Li brar ian agreed to re search ways in which the

li brary could sup port their stu dents by par tic i pat ing in some way with the core

courses off ered at SPU.

The ar rival of the Framework and the re quest from uni ver sity ad min is tra tion

pro vided the per fect op por tu nity to cre ate some thing new and chal leng ing for the

li brary and some thing fresh and cre ative for the stu dents. The HTP courses

(Hu man i ties, The ol ogy and Phi los o phy) were cre ated to pro vide stu dents with
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fun da men tals in spired through the pro grams off ered at Saint Paul Uni ver sity.

Ini tially there were four HTP courses: HTP1101: Trends in West ern Thought;

HTP1102: The Artis tic & Lit er ary Imagination; HTP1103: Peo ple, Pol i tics and the

Planet and HTP1104: Faith, Jus tice and the Com mon Good. The Li brary’s goal was

to find a way to col lab o rate with these HTP courses and im ple ment the teach ing

of in for ma tion lit er acy (IL) skills within them. The Framework off ered a start ing

point to ex am ine the var i ous IL needs of stu dents and pro vides sug ges tions on

how the li brary could work along side the HTP courses. From the Framework,

var i ous con cept thresh olds were iden ti fied as fit ting the courses: Re search and

In quiry; Search ing as Strate gic Ex plo ration; Au thor ity is Con structed and

Con tex tual; In for ma tion Has Value; and In for ma tion Cre ation as a Process.

To bet ter un der stand the chal lenges of this ini tia tive, this chap ter will first

look at the uni ver sity’s his tory and the makeup of its stu dent body. This

back ground will be fol lowed by a lit er a ture re view on the Framework and

in for ma tion lit er acy and then a dis cus sion and analy sis on the set- up of the ini tial

pilot project and its growth from con cep tion to full im ple men ta tion in the fall

2018 semester.

Saint Paul Uni ver sity (SPU) is a small bilin gual (French—Eng lish) Catholic

uni ver sity lo cated in the heart of Canada’s na tional cap i tal Ot tawa. The

uni ver sity’s his tory dates back to 1848, with the found ing of By town Col lege by

the Oblates of Mary Im mac u late, and it sits on the grounds of the for mer

uni ver sity sem i nary of the Uni ver sity of Ot tawa. After the split with the Uni ver sity

of Ot tawa in 1965, SPU kept its ec cle si as ti cal fac ul ties, those of The ol ogy, Canon

Law and Phi los o phy as well as a hand ful of pro grams. These other pro grams

even tu ally com bined to cre ate a new fac ulty of Human Sci ences and Phi los o phy,

which cur rently has de part ments in Con flict Stud ies; Coun selling, Psy chother apy

and Spir i tu al ity; Ethics, So cial Jus tice and Pub lic Ser vice; So cial Com mu ni ca tion;

So cial In no va tion; and Trans for ma tive Lead er ship and Spir i tu al ity. Since SPU is

bilin gual, courses in each lan guage are com monly off ered and stu dents have the

right to sub mit their as sign ments in ei ther lan guage, not nec es sar ily in the

lan guage of the course being offered.

Cur rently, the Uni ver sity has ap prox i mately 1,100 stu dents split roughly

60/40 be tween un der grad u ate and grad u ate stu dents. When the pilot was

ini ti ated in 2015, the uni ver sity only had ap prox i mately 750 stu dents. The

makeup of the stu dent body was not typ i cal of most other uni ver si ties, with less

than 21% of its stu dents under the age of 24 and only a hand ful of stu dents

com ing di rectly from high school. Since 2015, the num ber of stu dents com ing

di rectly from high school has con tin ued to in crease (38 stu dents en rolled di rectly

from high school in 2018). How ever, as seen in the table below, the uni ver sity has

a sig nifi  cant num ber of ma ture stu dents aged 40 or older. At the time the pilot
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started, they rep re sented al most 45% of the stu dent body, which fell to 34% in

2018 while the num ber of reg is tered stu dents re mained ap prox i mately the same.

The uni ver sity has also main tained just under 20% of its en roll ment from

in ter na tional stu dents stem ming from over 100 countries.

Age group Fall 2016 Fall 2018

18-24 21% 30%

25-29 14% 17%

30-39 29% 19%

40-49 22% 17%

50+ 23% 17%

TABLE 1 - Stu dent en roll ment at Saint Paul Uni ver sity by age group

(un der grad u ate and graduate)

Such a di verse stu dent body, in terms of age and lin guis tic cul ture, presents a

va ri ety of chal lenges. As noted in the table below, in 2018 the age groups were

quite var ied. All the same, 59% of these stu dents were adult learn ers as de fined by

Mc Call, Padron and An drews (stu dents over the age of 24).  De pend ing on the

ex pe ri ence, knowl edge and ac cess to com put ers as well as meth ods of teach ing

and un der stand ing con cepts, for adult learn ers in par tic u lar there could be

chal lenges with dig i tal lit er acy. Hav ing an ap proach that wel comes every one and

that is adap tive re gard less of his or her ex pe ri ence and back ground is key to a

suc cess ful train ing experience.

Age group Fall 2016 Fall 2018

18-24 35% 41%

25-29 14% 17%

30-39 19% 17%

40-49 15% 14%

50+ 17% 11%

TABLE 2 - Stu dent en roll ment at Saint Paul Uni ver sity by age group at the

un der grad u ate level

Mul ti ple fac tors had to be con sid ered as the train ing was de vel oped, which

fo cused ex clu sively in the pilot on un der grad u ates. Split evenly be tween French

and Eng lish, the bilin gual stu dent body was non- typical in its range of age groups,

in hav ing such a large num ber of adult learn ers, as well as in hav ing
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ap prox i mately 16% of the stu dents within the un der grad u ate group com ing from

out side of Canada’s borders.

Literature Review

With the ar rival of the Framework in 2015, the in ter ac tions and processes around

IL in struc tion have dra mat i cally changed. The Framework al lowed for “re- 

envision[ing] … [the] goals of in for ma tion lit er acy and fun da men tally seeks to

help stu dents to un der stand the knowledge- making process and to strengthen

their own fa cil ity when it comes to using and cre at ing di verse in for ma tion or

knowl edge products.”  Julia Bauder and Cather ine Rod state that the

"Framework rep re sents a rad i cally diff er ent un der stand ing of in for ma tion

lit er acy” and one premised diff er ently com pared with the ACRL Standards

pub lished more than a decade earlier.  As so ciate Li brar ian for In for ma tion

Lit er acy at Trin ity West ern Uni ver sity William Badke ex plains that “li brar i ans and

fac ulty need to work to gether to de ter mine learn ing out comes for var i ous frames

and then de velop in struc tional ses sions and as sign ments that will make these

gen uine thresh old con cepts … that both cre ate stu dent schol ars and en able them

to en gage in sig nifi  cant research.”  The Framework changes the ap proach and

re sults, al low ing for a more adap tive way of learn ing and un der stand ing key

con cepts and re search ques tions. These new con cepts were de fined in the

Framework to bet ter ad dress the chang ing needs of stu dents and to pre pare them

for the work force. How ever, there is no per fect for mula and there are vary ing

de grees of suc cess in im ple ment ing the Framework.

While li brar i ans tend to de liver one- time train ing ses sions or else are in vited

to courses, on rare oc ca sions li brar i ans can be em bed ded in courses and play a

more sig nifi  cant role in IL. In some cases, li brar i ans are able to work with fac ulty

to con ceive plans on how to bet ter in te grate the Framework.  The Framework

al lows for more flex i bil ity when de ter min ing out comes. As Ja cob son and Gib son

state, the "Framework does not enu mer ate learn ing out comes, but off ers great

free dom for li brar i ans to write their own at their in sti tu tions, or to adapt or re vise

their cur rent IL outcomes.”  Insua, Lantz and Arm strong at the Uni ver sity of

Illi nois at Chicago have doc u mented the road blocks with first- year “stu dents as

they strug gle with and learn how to con duct research.”  How ever, iden ti fy ing

out comes does not mean suc cess as stu dents face a va ri ety of chal lenges, and

re tain ing the skills learned with out con tin ued prac tice such as in aca d e mic

as sign ments is very im por tant for long- term suc cess. If the con cepts are well

taught and the stu dents can apply these, there is a chance that they will use these

skills through out their aca d e mic and fu ture career(s).
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Re al iz ing that there are var i ous chal lenges that can come from pro vid ing

em bed ded un der grad u ate IL in struc tion, our in sti tu tion also had to deal with

bilin gual ism, in ter na tional stu dents, and adult learn ers in the mix with reg u lar

un der grad u ate stu dents. In deal ing with in ter na tional stu dents, Susan Avery

noted that “ad just ments … [in clud ing] class pace and lan guage are im por tant…

as sign ment ex pec ta tions must be clear and di rec tions for com plet ing them must

be given in mul ti ple formats.”  There are a va ri ety of is sues that can arise from

in ter na tional stu dents, some are ESL (Eng lish as sec ond lan guage) or FSL (French

as sec ond lan guage) stu dents and might have a diff er ent un der stand ing of what

pla gia rism means. Be yond that, as men tioned, the stu dent pop u la tion at SPU is

also var ied in age and this presents chal lenges with an dr a gogy or adult learn ing.

In defin ing stu dents over the age of 25 as adult learn ers, Mc Call, Padron and

An drews also ex plain that:

[t]he cen tral tenets of an dr a gogy, as de vel oped by Mal colm Knowles (2012)

and based on the orig i nal the o ries of Ed uard Lin de man, are: “(1) the

learner’s need to know, (2) self- concept of the learner, (3) prior ex pe ri ence of

the learner, (4) readi ness to learn, (5) ori en ta tion to learn ing, and (6)

mo ti va tion to learn” (p. 3). In the class room, this trans lates to a “focus on

learn ing rather than on teach ing,” and on life long learn ing to where

stu dents are taught skills and strate gies they can apply to their ca reer(s) and

through out their lifes pan (Knowles, 1980, p. 18). These con cepts are now

fa mil iar to most ed u ca tors since Lin de man and Knowles’ orig i nal work, and

many re cent ed u ca tion stud ies use the prin ci ples of andragogy.

As these con cepts are not nec es sar ily new, they can not be for got ten when

in struct ing stu dents who vary in age. Some of these con cepts can also be ap plied

to in ter na tional learn ers. Ishimura and Bartlett note that “It does not nec es sar ily

fol low that li brar i ans are equipped to teach eff ec tively in these circumstances.”

In ter na tional stu dents pose a chal lenge but, by using the con cept thresh olds from

the Framework and con sid er ing the ed u ca tional the o ries around adult learn ers,

there are ways to de liver eff ec tive and effi  cient train ing. Be cause of a lack of

lit er a ture on the sub ject, it is diffi  cult to de ter mine how stu dents from var i ous

de mo graph ics re spond to IL in struc tion using the Framework. Too often these

groups are con flated for analy sis, but rarely are they seg re gated or de fined in

stud ies as in di vid ual pieces to the big ger picture.
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The Pilot

Shortly after the meet ing that ini ti ated the call for IL skills for all un der grad u ate

stu dents, the Chief Li brar ian (CL) met with the Dean of Human Sci ences and

Phi los o phy as the Hu man i ties, The ol ogy, and Phi los o phy courses fell under their

re spon si bil ity. After an ini tial dis cus sion, the CL dis cussed with the pro gram

co or di na tor over see ing the HTP courses how an IL com po nent could be added to

the HTP courses. The pro fes sor in charge pre sented no chal lenges as he saw the

ben e fits and sup ported the Vice- Rector Aca d e mic’s de ci sion. As in di cated ealier,

there are four HTP courses, and each one is off ered in French and in Eng lish,

nor mally two French (e.g., HTP 1 & 2) and two Eng lish (e.g., HTP 3 & 4) are off ered

dur ing the fall ses sion and then two French (e.g., HTP 3 & 4) and two Eng lish (e.g.,

HTP 1 & 2) dur ing the win ter ses sion. The li brary had to plan out how it would

teach to all of these groups. Nor mally there are ap prox i mately 120–160 stu dents

in total per se mes ter reg is tered in these courses. The French courses tend to have

more stu dents, usu ally 30–60 per course as the Eng lish courses tend to have 25–40

stu dents registered.

As this was a pilot, there was ini tial brain storm ing with li brar i ans over the

re sults. Meet ing with the pro gram co or di na tor, the CL specifi  cally dis cussed the

ap proach, en gag ing stu dents, what’s the added value, among other top ics, while

also think ing of strate gies to en cour age the great est par tic i pa tion. The li brar i ans

along with the CL de ter mined that vol un tary IL work shops would pro vide the

best ser vice to the stu dents as well as pro vide a solid start ing point. The li brary

pro posed to teach el e ments through two train ing ses sions one and a half hours in

length. Each course was taught by diff er ent pro fes sors, nor mally two or three

pro fes sors shar ing the twelve- week se mes ter, each of them teach ing four or six

classes. This ar rang ment meant, how ever, that the li brary was not al lowed to use

class time for its in struc tion. We opted to offer our train ing ses sions dur ing the

lunch hour, when no classes were sched uled on cam pus in hopes of draw ing in

more stu dents. We also off ered the op tion to do in di vid ual one- on-ones with

stu dents if they had valid rea sons they could not at tend lunch hour work shops

(e.g., job, med ical appointments).

In order to draw stu dents in, the CL sug gested that bonus points could be

off ered to stu dents par tic i pat ing in the train ing ses sions. Ini tially, up to ten bonus

points were pro posed for stu dents tak ing part in the train ing and com plet ing the

as sign ments. These bonus marks could then be ap plied to their final grade for the

course. The pro fes sor in charge of the pro gram was on board with this idea,

hop ing that we would draw in more par tic i pants. How ever, dur ing the fall 2015

se mes ter only fif teen stu dents out of a po ten tial 120 came to the work shops and

com pleted the as sign ments. In the win ter ses sion, 28 stu dents signed up for the
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train ing out of a po ten tial of 130. The class av er age in the fall was 7.4/10 bonus

marks and in the win ter ses sion it was 6.7/10.

Dur ing the fall 2016 and win ter 2017 ses sions, stu dents were off ered up to 15

bonus points in the hopes of draw ing more stu dents to the ses sions. Dur ing the

fall and win ter ses sions, the num ber of par tic i pants went up to 69 and 51,

re spec tively. Over all, the 2016–17 school year at tracted more stu dents, 120 out of

a pos si ble 230, draw ing over 50% of the stu dents to take part in the IL ses sions.

The fall av er age was 9.33/15 and win ter av er age was 7.27/15. We be lieved that the

in crease in po ten tial bonus marks at tracted more stu dents to par tic i pate;

how ever, the over all av er age is not in dica tive of the par tic i pa tion. In these

cal cu la tions, stu dents who just showed up to a train ing ses sion and never

sub mit ted as sign ments were counted, as we had also al lot ted points for class

par tic i pa tion. The stu dents could have po ten tially re ceived three points just by

going to the two train ing ses sions. The high est mark achieved was 14.4/15.

The pilot project plan was in tended to last two years with the goal of

im ple ment ing these ses sions as a manda tory com po nent of the HTP courses for

the fall of 2017. How ever, in 2017 the Uni ver sity’s cur ricu lum re view came into

place and the HTP courses were to be re designed. This meant that the pilot could

con tinue with the fall ses sion using the cur rent courses or wait for the new

courses to be launched in the fall of 2018. The Dean as sured the li brary would not

be for got ten in the cur ricu lum re view and that an IL com po nent would be fully

in te grated in the courses. How ever, with the cur ricu lum re view com pleted, the

courses had changed, and the li brary was off ered a new op por tu nity. The

work shops would have to be com bined and at tached to one HTP course in

French and one in Eng lish. In order for the li brary work shops to be in te grated

into the course, we pro posed to teach for ten hours of class time. How ever, the

fac ulty did not want to re lease class time. A com pro mise was achieved by cre at ing

a manda tory “li brary lab” (out side of class hours) to one of the HTP courses that

would be di vided over ten weeks and last one hour per week. With that, the

li brary would also re ceive 30% of the final course grade to be at trib uted through

as sign ments and class participation.

Creating the Course Syllabus

Once the li brary lab had been ap proved by the Fac ulty of Human Sci ences, the

li brary began craft ing the syl labus (see Ap pen dix 7A). The pur pose of the lab was

to com ple ment the new HTP crit i cal writ ing course by in tro duc ing basic IL skills

to stu dents—an es sen tial com po nent for aca d e mic achieve ment. The Framework

was then con sulted and adapted ac cord ing to our needs. The Framework was
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adapted to best fit the unique stu dent de mo graphic, the first- year ex pe ri ence as

well as the uni ver sity’s focus on hu man i ties and so cial sci ence pro grams. As SPU

is a bilin gual uni ver sity, con tent for the diff er ent sec tions of the course cre ated

needed to be avail able in French and Eng lish, which meant each as sign ment, quiz

and pre sen ta tion had to be de signed in both languages.

In ad di tion to con sult ing the Framework in cre at ing the syl labus, course

struc ture and as sign ments, li brar i ans also wanted to high light the var i ous li brary

ser vices and tools that are off ered to stu dents. For many stu dents, a sim i lar

course is off ered upon en ter ing Saint Paul, but many of these stu dents never set

foot in the li brary and weren’t aware of li brary ser vices, or even aware where the

li brary was lo cated. In te grat ing in for ma tion about the ser vices and re sources and

giv ing stu dents ac cess to and reg u lar in ter ac tion with a li brar ian on a weekly basis

de mys ti fied the li brary and made it a space that stu dents could feel more

com fort able using.

In the pilot, diff er ent as pects of the Framework were ex plored, which

in formed the ex er cises and as sign ments that were cre ated. For the HTP li brary

lab, the as sign ments from the pilot were adapted to bet ter fol low the struc ture of

the course. In ad di tion to ex plor ing the Framework’s six thresh old con cepts, we

also ex plored the li brar ian’s first- hand ex pe ri ences with stu dents in one- on-one

ap point ments and ref er ence in ter views. This was ac com plished by ex am in ing the

stu dents' cur rent IL skills and the need to ad dress these skills with a di verse set of

stu dents from diff er ent coun tries, back grounds and ages. Based on stu dent

de mo graph ics, the Framework sug ges tions and one- on-one ex pe ri ences, it was

de ter mined that pre sent ing li brary re sources, ci ta tions and aca d e mic in tegrity,

and eval u a tion of sources needed to be pri or i ties in this lab.

Once the main con cepts of IL were taught, prac ti cal ap pli ca tions were

ex am ined to in cor po rate the con cepts, such as an no tated bib li ogra phies and

lit er a ture re views. These were taught more specifi  cally to help stu dents di rectly

with fu ture as sign ments in other courses and to show how to prac ti cally apply

what had been taught dur ing the se mes ter. Each of the six con cept thresh olds

were con sulted in the pilot and fur ther ex am ined when ex pand ing the pilot for

the lab. Spe cial at ten tion was given to the con cepts of Au thor ity is Con structed

and Con tex tual, In for ma tion Has Value, and Search ing as Strate gic Ex plo ration,

as these con cepts aligned well with the IL is sues we were see ing in stu dents from

across each de mo graphic. The lab also touched upon In for ma tion Cre ation as

Process, Re search as In quiry, and Schol ar ship as Con ver sa tion, al though to a

lesser ex tent than the other con cepts. While these con cept thresh olds were used

as guide lines for the cre ation of the syl labus, the Framework was ul ti mately used

as a guide line and needed to be adapted to pri or i tize cer tain con cepts for the

needs of SPU stu dents. Using the Framework helped out line the course and
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es tab lish a foun da tion of in for ma tion tools and strate gies to build upon

through out the course and for fu ture in- library workshops.

The Course

The lab was off ered over a 10- week pe riod dur ing the fall 2018 se mes ter. This lab

was meant to com ple ment and ac com pany the Eng lish and French first- year

writ ing course, also known as HTP1105 and HTP1505. The Eng lish course, titled

Crit i cal Analy sis, Read ing and Writ ing Aca d e mic Works, fo cused on es tab lish ing

crit i cal read ing and think ing skills, as well as aca d e mic writ ing. For the li brary lab,

the stu dents were off ered the op tion of choos ing one of two one- hour sec tions.

Once or ga nized into two time slots, the first lab en rolled fif teen stu dents with the

sec ond hav ing six stu dents. The lab was given in a lecture- style for mat with

var i ous ex er cises and in- class ac tiv i ties. The lec tures were ac com pa nied by

pre sen ta tion slides that were pro vided to the stu dents on Bright space (learn ing

man age ment sys tem) after the sec ond lab had fin ished. In gen eral, stu dents

seemed re cep tive to the course and ac tively par tic i pated in class dis cus sions.

While there were no offi ce hours in place for the li brar i ans teach ing the labs,

stu dents were en cour aged to email and make ap point ments if they ever had any

trouble.

The li brary also in te grated the in struc tion of var i ous tools pro moted by the

li brary such as Zotero and Yewno. The li brary rec om mends Zotero as a

bib li o graphic man age ment tool, and this was taught along side ci ta tion styles.

Yewno is a knowl edge map ping tool that we have li censed and that is avail able

through our re search guides. This tool was taught along side mind and con cept

map ping to help stu dents vi su al ize their re search top ics and use var i ous tools to

aid them with re search, mak ing con nec tions be tween con cepts and find ing

li brary sources.

Creation of Assignments

The as sess ment for this lab was di vided into four parts (Ap pen dix 7A): at ten dance

and par tic i pa tion, two in- class quizzes, an essay, and an an no tated bib li og ra phy.

Each of these as sessed var i ous con cepts within the Framework. At ten dance and

par tic i pa tion were con sid ered im por tant given the na ture of the sub ject mat ter

being taught and the value of the in- class ex er cises. The quizzes were also

in cluded to as sess stu dents' grasp of basic con cepts through out the course. The

first quiz fo cused on cre at ing a re search ques tion and ap ply ing search strate gies,
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as well as iden ti fy ing the diff er ent types of sources, while the sec ond fo cused on

ci ta tion styles, pla gia rism and aca d e mic in tegrity, as well as eval u at ing sources.

Each writ ten as sign ment, the essay and the an no tated bib li og ra phy, was

de signed to eval u ate stu dents’ prac ti cal ap pli ca tion of the con cepts taught. For

the essay, stu dents were asked to ex plain why pla gia rism was deemed

un ac cept able in an aca d e mic set ting. They were re quired to use no less than

three aca d e mic sources to sup port their ar gu ments. The grad ing rubric for this

as sign ment fo cused on the stu dents’ abil i ties to prop erly search and se lect

aca d e mic sources, the use of ci ta tion styles and their knowl edge of pla gia rism

and aca d e mic in tegrity (see Ap pen dix 7B). The first as sign ment in tro duced

stu dents to the com po nents of a re search paper. For this as sign ment, stu dents

needed not only to demon strate that they un der stood the con cept of aca d e mic

in tegrity, could dis cuss copy right, and could prop erly demon strate proper

at tri bu tion, but they also needed to demon strate their re search skills in find ing

peer- reviewed schol arly articles.

The sec ond as sign ment was an an no tated bib li og ra phy, which was de signed

to as sess stu dents’ abil ity to take what was taught and apply it in a com mon

as sign ment. The rubric for this as sign ment fol lowed a sim i lar pat tern to the first.

Em pha sis was placed on the stu dents’ abil ity to iden tify the per ti nent parts of

their ar ti cle for their needs and to prop erly eval u ate their sources. Cor rect use of

ci ta tion styles was given a heav ier weight for this as sign ment, inas much as this

seemed to be the biggest ob sta cle for the stu dents. As prepa ra tion for this

as sign ment, extra in struc tion was given on using ci ta tion styles.

Results

In gen eral, this lab was well re ceived by stu dents. Stu dents could now ben e fit

from hav ing con tin u ous IL in struc tion in stead of try ing to push as much

in for ma tion as pos si ble into a 50- minute work shop. The added el e ment of it

being com pul sory meant that all stu dents re ceived this train ing, which helped

re duce the gap in IL lev els amongst first- year uni ver sity stu dents. Be cause of the

par tic u lar de mo graph ics at Saint Paul, stu dents are com ing from var i ous

back grounds, ages and knowl edge lev els. In gen eral, the stu dents ver bally

ex pressed that they felt the course was use ful and the con cepts were im por tant,

re gard less of their age or pre vi ous uni ver sity experience.

One thing of note was the sim i lar na ture of rea sons for the sig nifi  cant gap in

IL knowl edge, whether first- year stu dents com ing di rectly from high school,

ma ture stu dents, or in ter na tional stu dents. Due to their years of being out side

acad e mia, some ma ture stu dents in di cated that they had for got ten many
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con cepts, as well as not being fa mil iar with new tools and on line re sources.

Stu dents com ing into uni ver sity di rectly from high school as well as in ter na tional

stu dents also ex pressed that they were not all taught basic IL skills, and their

knowl edge of on line re sources be yond Google was lim ited at best. All stu dents,

how ever, ex pressed their in ter est in learn ing new prac tices but also felt

over whelmed at the amount to learn. More over, the stu dents gen er ally ex pressed

their lack of knowl edge of ci ta tion styles, prop erly at tribut ing their sources and

find ing and eval u at ing aca d e mic sources. When these con cepts were in tro duced,

ci ta tion styles proved the most diffi  cult for the stu dents to grasp. Prac tice

ex er cises and ex am ples were then given at the be gin ning of al most every class for

the diff er ent ci ta tion styles (APA, MLA and Chicago, the three most used ci ta tion

styles at SPU) to ad dress this issue.

This gap in IL knowl edge among diff er ent stu dent pop u la tions pro vided one

of the main rea sons for de sign ing the lab and mak ing it com pul sory, ev i dence of

this gap in IL knowl edge hav ing been seen in var i ous work shops and courses.

Typ i cally, the li brary off ers in- library work shops as well as in- class pre sen ta tions

on de mand, but as pre vi ously men tioned, one 50- minute work shop can not

ad e quately demon strate and teach the var i ous as pects of IL that the Framework

rec om mends for stu dents. In ad di tion, many stu dents do not take ad van tage of

the li brary work shops that are off ered each se mes ter. By off er ing a com pul sory

lab, we were able to ben e fit from a tra di tional class room set ting and as sess how

the stu dents ab sorbed and learned these skills.

By being able to eval u ate the as sign ments and in ter act with stu dents on a

weekly basis, the li brar i ans were able to bet ter rec og nize the diffi  cul ties stu dents

were hav ing that they weren’t able to as sess through the in- library work shops.

Spe cific terms, ex pec ta tions and ba sics that seemed ob vi ous and straight for ward

to the li brar i ans were ei ther con fus ing or un known to stu dents. It helped the

li brar i ans bet ter un der stand how they needed to ad just not only for this course

but also for the fu ture in- class and in- library work shops. Over all, both stu dents

and li brar i ans ben e fited from this lab as it helped to give stu dents a stronger IL

foun da tion and to equip them with skills they might not have nec es sar ily re tained

in a sin gle 50- minute work shop. It also helped li brar i ans iden tify the areas in

which the IL gaps are great est and how the li brary can best adapt and im ple ment

changes to fur ther help our students.

Limitations

While the lab was gen er ally seen as a suc cess, mov ing for ward there are some

lim i ta tions that will need to be ad dressed to im prove the lab for next year. Firstly,
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the pilot project was put to gether very quickly. Offi  cial ap proval for the HTP

li brary lab came mid- August; there fore, there was less than a month to pre pare a

syl labus, as sign ments and lec tures. While el e ments from the pilot were used to

cre ate the lab, the process was still very rushed since it was so close to the

be gin ning of the school year. Along with plan ning the HTP course, there were also

diff er ent events and work shops that the li brary had planned for Sep tem ber, and

with a small li brary staff it was diffi  cult to plan the HTP lab and ex e cute other

reg u lar li brary ac tiv i ties that are done each year.

An other issue caused by the short turn around pe riod was that the li brar i ans

did not have a chance to en gage and col lab o rate with the pro fes sors teach ing the

HTP course. Ini tial con tact was made prior to the course but there was no face- to-

face in ter ac tion until the course began. There also was no time for col lab o ra tion

be tween the course and its cur ricu lum and the lab to en sure that there weren’t

sched ul ing con flicts or over lap in con tent. Li brar i ans were told that the fac ulty

mem bers would base their in struc tion and class progress on the li brary lab as

in di cated in the syl labus. How ever, li brar i ans teach ing the lab did not see the

offi  cial course syl labus until a week prior to the first class. This not only aff ected

the li brar i ans teach ing the lab but also the stu dents as well, as they were asked

last minute to add an extra hour of class time to their sched ule. This proved

es pe cially diffi  cult be cause each stu dent al ready had their class sched ule

fi nal ized, which caused many con flicts when the ad min is tra tion tried sched ul ing

the labs and ac count ing for stu dent and li brar ian avail abilty. Be cause at least one

of the lab times had to pose no con flict with the stu dents, this was ex tremely

diffi  cult to man age as some stu dents were part- time and were only en rolled in

evening classes, while oth ers were full- time and had classes al most every day.

Ul ti mately, the ad min is tra tion was able to find two ap pro pri ate time slots for the

labs, but this still caused some in con ve nience as stu dents found out the first week

of class that they needed to in cor po rate an other hour into their weekly sched ule.

All the same, in their course eval u a tions stu dents ex pressed their in ter est in

read ing more ar ti cles and hav ing more take- home ex er cises. This was sur pris ing

as the lab added an extra hour to their course timetable at the last minute, as well

as added extra work. While stu dents did ex press their dis plea sure at the last- 

minute ad di tion to this lab, they also ex pressed their grat i tude and en thu si asm

for the lab and un der stood its importance.

One change to focus on for fu ture labs would be fo cus ing less on the

Framework and as sur ing that we meet most of the con cepts but in stead cater ing

it more to the needs of our stu dents and fo cus ing on teach ing life long

in for ma tion skills in stead of the im me di ate aca d e mic ben e fits. The focus of this

lab was to im me di ately equip the stu dents with the tools they needed to suc ceed

and com plete their fu ture as sign ments; how ever it was equally im por tant to focus
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on how the diff er ent con cepts being taught could apply to more than just their

aca d e mic ca reers and assignments.

Moving Forward

Mov ing for ward, some pos si ble changes and im prove ments could be

in cor po rat ing more dig i tal and media lit er acy in struc tion in the labs and using

bet ter real- world ex am ples out side of acad e mia. An other area for ex am i na tion is

stu dents’ own per ceived knowl edge of re search prac tises and skills be fore the lab,

fol lowed by de vel op ing ways to track and as sess the pro gres sion of IL skills and

the im pact of the lab on the stu dents. Hav ing a bet ter un der stand ing of what

stu dents al ready know and don’t know and how big a gap there is be tween the

knowl edge of first- year stu dents from high school, in ter na tional stu dents and

ma ture stu dents would bet ter serve the wide range of stu dents at SPU. This lab

was cre ated to ac com pany the HTP course to ad dress a need that li brar i ans and

fac ulty were see ing. Con tin u ing to adapt and im prove upon this course as well as

to col lect more data/in for ma tion on how this course aff ects stu dents will help not

only to jus tify this course but will hope fully help li brar i ans to in te grate sim i lar

labs, ac com pa ny ing lec tures or even full courses ded i cated to IL and other li brary

instruction.

This lab is cur rently only off ered to un der grad u ate stu dents en rolled in the

HTP1105 and 1505. When the final syl labus was pre sented to the fac ulty coun cil

in Human Sci ences, they ex pressed their in ter est in the pos si bil ity of the li brary

de vel op ing a sim i lar lab for grad u ate stu dents in the Con flict Stud ies and

Coun selling and Spir i tu al ity pro grams. Fur ther dis cus sion and col lab o ra tion with

these pro grams will need to ad dress the unique needs of grad u ate stu dents and

how a sim i lar lab can be cre ated for them.

In con clu sion, the im ple men ta tion of a manda tory IL lab helped the li brary

fur ther sup port the fac ulty and stu dents of SPU. Fur ther col lab o ra tion with

fac ulty will be es sen tial in cre at ing more strate gies for IL in struc tion to sup port all

stu dents re gard less of their de mo graphic. Li brar i ans could also ben e fit from

ex am in ing the im pact the lab has had on stu dents' IL skills and their aca d e mic

suc cess in order to bet ter adapt in struc tion. The Framework proved an es sen tial

tool in the re al iz ing of the pilot project and will con tinue to be con sulted for

fu ture IL teach ing opportunities.
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Appendix 7A: Library Lab Syllabus

HTP 1105: Li brary Lab

Course Code: HTP 1105 (li brary lab)
Schedule:
Wednes day 4:45-5:45.
Thurs day 12:15-1:15.
Instructor:
Of fice Hours: by appointment.
*** HTP li brary labs will run from the sec ond week of classes until the 11  week.

Description

In this mandatory library lab for the HTP foundational course the
students will be introduced to the basic information literacy
proficiency skills as outlined in the ACRL Framework for Information
Literacy for Higher Education. We will implement several frames of
the ACRL Framework by teaching students how to define their
information needs, how to use mindmaps to brainstorm and visually
outline their ideas, how to employ basic and advanced search
strategies in a library catalogue and electronic databases, how to
distinguish primary and secondary sources, the importance of
academic integrity and citing sources, how to use a bibliographic
management tool and the criteria for evaluating different types of
sources. Students will sign up for one of the two timeslots available
for the lab. If the dates above do not fit your schedule, contact your
instructor before the start of the course.

Schedule

Week 1: In tro duc tion to li brary re sources and search strategies.
Week 2: Cre at ing mindmaps with li brary re sources (Yewno).
Week 3: Pri mary vs Sec ondary sources.
Week 4: Ci ta tion Styles. (in- class quiz 1).
Week 5: Using Zotero: a bib li o graphic man age ment tool.
Week 6: Pla gia rism and Aca d e mic Integrity.
Week 7: An no tated Bib li og ra phy (as sign ment 1 due).
Week 8: Lit er a ture Re view (in- class quiz 2).
Week 9: Crit i cal Eval u a tion of Sources.
Week 10: Re view + prac ti cal ap pli ca tions for courses (as sign ment 2
due).

Assessment

Li brary lab is worth 30% of the final grade.
As sign ments will be graded out of 100%.
20% - Attendance/Participation.
20% - Two in- class quizzes.
30% - Essay on aca d e mic in tegrity/pla gia rism (500 words).
30% - Crit i cal eval u a tion of sources assignment.
As sign ments will be sub mit ted through Bright Space Fri day
at mid night on week 7 and 10.

th

—
—
—
—
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—
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Appendix 7B: Evaluation Rubric
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e essay sh

ow
ed

 a g
ood

 effort at
u
sin

g
 th

e A
PA

 style g
u
id
e an

d
m
an

y referen
ces are p

rop
erly

cited
.

Th
e essay d

oes n
ot sh

ow
 an

u
n
d
erstan

d
in
g
 of A

PA
 style an

d
few

 referen
ces are p

rop
erly cited

.

Th
e essay d

oes n
ot sh

ow
 an

y
effort to ap

p
ly th

e A
PA

 style an
d
 n
o

referen
ces are p

rop
erly cited

.

O
rg
an

ization
(3
 p
oin

ts)
Th

e essay stru
ctu

re is very clear
an

d
 en

ab
les th

e stu
d
en

t to
an

sw
er th

e q
u
estion

 effectively.

Th
e essay stru

ctu
re is su

fficien
tly

clear to en
ab

le th
e stu

d
en

t to
an

sw
er th

e q
u
estion

 effectively.

Th
e essay stru

ctu
re is

in
su

fficien
tly clear to en

ab
le th

e
stu

d
en

t to an
sw

er th
e q

u
estion

effectively.

Th
e essay stru

ctu
re is very u

n
clear

th
at it d

oes n
ot in

d
icate th

at th
e

stu
d
en

t an
sw

ered
 th

e q
u
estion

effectively.

Lan
 g
u
ag

e an
d

E
d
itin

g
(3
 p
oin

ts)

Th
e essay d

em
on

 strates th
e

cor rect u
se of g

ram
 m
ar,

p
u
n
c tu

 a tion
 an

d
 sp

ellin
g
.

Th
e u

se of lan
 g
u
ag

e is ef fec tive
an

d
 clearly com

 m
u
 n
i cates th

e
id
eas b

e h
in
d
 th

e essay. N
o

er rors th
at in

 ter fere w
ith

 th
e

read
er’s u

n
 d
er stan

d
 in
g
 of th

e
essay.

M
ost of th

e essay d
em

on
 strates

th
e cor rect u

se of g
ram

 m
ar,

p
u
n
c tu

 a tion
 an

d
 sp

ellin
g
.

Th
e u

se of lan
 g
u
ag

e is g
ood

 an
d

su
f fi cien

t to com
 m
u
 n
i cate th

e
id
eas b

e h
in
d
 th

e essay. Th
ere are

som
e er rors th

at in
 ter fere w

ith
th

e read
er’s u

n
 d
er stan

d
 in
g
 of th

e
essay.

Th
ere are sev eral m

is tak
es in

g
ram

 m
ar, p

u
n
c tu

 a tion
 an

d
sp

ellin
g
.

Th
e u

se of lan
 g
u
ag

e is
in
 su

f fi cien
t to clearly

com
 m
u
 n
i cate th

e id
eas b

e h
in
d

th
e essay. Th

ere are sev eral er rors
th

at in
 ter fere w

ith
 th

e read
er’s

u
n
 d
er stan

d
 in
g
 of th

e essay.

Th
ere are m

an
y m

is tak
es in

g
ram

 m
ar, p

u
n
c tu

 a tion
 an

d
sp

ellin
g
.

Th
e stu

 d
en

t’s u
se of lan

 g
u
ag

e is
in
 su

f fi cien
t to com

 m
u
 n
i cate th

e
id
eas b

e h
in
d
 th

e essay. Th
ere are

m
an

y er rors th
at in

 ter fere w
ith

 th
e

read
er’s u

n
 d
er stan

d
 in
g
 of th

e
essay.

Total ou
t of 3
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