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Reframing Information 
Literacy as 
Theological Habits

Em bed ding the Frame work into The o log i cal
Curriculum

BRAN DON BOARD, AN ABAP TIST MEN NON ITE BIB LI CAL SEMINARY

n 2018, li brar i ans and teach ing fac ulty at An abap tist Men non ite
Bib li cal Sem i nary (AMBS) re vised the institution’s In for ma tion Lit er acy

Policy doc u ment. With some ad di tional in flu ence from the As so ci a tion of

The o log i cal Schools' (ATS) stan dards and its own ed u ca tional goals, the sem i nary

drew on the As so ca tion of Col lege and Re search Li braries’ (ACRL) Frame work for

In for ma tion Lit er acy for Higher Education and its new de fi  n i tion of in for ma tion

lit er acy as a “set of in te grated abil i ties” to embed in for ma tion lit er acy con cepts

more deeply into its process of the o log i cal education.

In con trast to the idea that in for ma tion lit er acy is solely the re spon si bil ity of

li brar i ans, AMBS teach ing fac ulty col lab o rate with li brar i ans to build and as sess

in for ma tion lit er acy through out the cur ricu lum. Demon stra tion of in for ma tion

lit er acy is re quired for ad mis sion to the Mas ter of Di vin ity pro gram and

ad vance ment to can di dacy in Mas ter of Arts programs.

This paper will de scribe the con cep tual back ground for this con tex tual

adap ta tion of the in for ma tion lit er acy frame work, the col lab o ra tive process for

re vis ing the sem i nary’s in for ma tion lit er acy pol icy, and the sem i nary’s ex pe ri ence

im ple ment ing the re vised pol icy in in struc tion and as sess ment ac tiv i ties. The

pur pose is to serve as a sort of case study and demon stra tion of the fact that

ACRL’s frame work off ers an op por tu nity to de velop cus tomized ver sions of

in for ma tion lit er acy that match the aca d e mic environment.
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Background

Lo cated in Elkhart, In di ana, An abap tist Men non ite Bib li cal Sem i nary is a small

sem i nary affi l i ated with the Men non ite Church USA and Men non ite Church

Canada de nom i na tions. Orig i nally con ceived as an as so ci a tion be tween two

ge o graph i cally prox i mate sem i nar ies, AMBS is an or ga ni za tion that has

weath ered sig nifi  cant change over the last few decades.

One of the pri mary shifts to which the or ga ni za tion has had to adapt is a

sig nifi  cant change in the de mo graph ics of its stu dents. In the 2018–19 aca d e mic

year, 43% of the sem i nary’s stu dents were not affi l i ated with Men non ite Church

USA or Men non ite Church Canada, while about one third of the stu dent body are

from coun tries other than the United States.  An in creased focus on on line

ed u ca tion and a broader re cruit ing net has also meant that the sem i nary sees

fewer “tra di tional” grad u ate students  and more stu dents who have been out of

acad e mia for a sig nifi  cant amount of time.

All of these de mo graphic changes have un der scored the im por tance of

in for ma tion lit er acy ed u ca tion and as sess ment for AMBS stu dents. The first

at tempt at for mally in clud ing in for ma tion lit er acy came in 2006, when it was

added to each de gree pro gram’s ed u ca tional outcomes.  In a 2014 pre sen ta tion

at the Atla An nual con fer ence, the then- AMBS Di rec tor of Li brary Ser vices Eileen

Saner (who re tired in 2016) dis cussed what each of these new in for ma tion lit er acy

pro gram goals entailed:

In the MA in Peace Stud ies and The o log i cal Stud ies pro grams, the goal is

“Demon strate the abil ity to lo cate, eval u ate, and use in for ma tion

eff ec tively.” The goal for the MA in Chris t ian For ma tion ex pands the phrase,

“use in for ma tion and re sources effectively.”

Within the sem i nary’s Mas ter of Di vin ity pro gram, in for ma tion lit er acy found

its place under be hav iors one would ex pect of prac tic ing min is ters:

“demon strat[ing] per sonal au thor ity and in tegrity in min istry” by “know ing when

to seek in for ma tion and where to find it.”

The work to for mally in clude in for ma tion lit er acy as part of the sem i nary’s

cur ricu lum alerted teach ing fac ulty to its ne ces sity, with some going on to

de scribe “sloppy ci ta tion prac tices and greater use of in ap pro pri ate In ter net

re sources,” as well as con cern over “stu dents re ly ing on mediocre but

con ve niently avail able In ter net re sources while over look ing key li brary

holdings.”

The sys tem that was put in place to ad dress these de fi cien cies in volved

re quir ing stu dents to demon strate in for ma tion lit er acy prior to grad u a tion. For

this pur pose, stu dents would sub mit a re search paper for eval u a tion prior to
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grad u a tion. A rubric was used to eval u ate these pa pers in five key areas of

in for ma tion literacy:

Abil ity to de ter mine the na ture and ex tent of the in for ma tion needed

Abil ity to lo cate ap pro pri ate in for ma tion, in clud ing its au thor ity,

ac cu racy, and quality

Num ber of sources

Va ri ety of sources

For mat ting of ci ta tions in foot notes and bibliography 

The eval u a tion was com pleted by the cam pus Writ ing Ser vices Co or di na tor, who

was also a stu dent. The Writ ing Ser vices Co or di na tor would eval u ate each paper

based on the five areas of the rubric, scor ing each area on a scale of 0

(un ac cept able) to 4 (ex cel lent). A paper re ceiv ing a score of 2 (good) in all five

cat e gories was deemed to have ad e quately demon strated in for ma tion lit er acy,

and the re quire ment would be satisfied.

There were two sig nifi  cant is sues with this ap proach. First, it kept in for ma tion

lit er acy solely in the remit of the li brary—and out of the hands and minds of the

teach ing fac ulty. While many pro fes sors found them selves work ing to wards

in for ma tion lit er acy with their stu dents re gard less of the pro gram re quire ments,

the struc ture of this par tic u lar pol icy al lowed them to not focus on it quite so

carefully.

This gave rise to the sec ond issue. With pro fes sors not nec es sar ily work ing

in for ma tion lit er acy into their syl labi and not grad ing stu dent sub mis sions with

an eye on in for ma tion lit er acy, it al lowed stu dents to work their way through their

pro grams with out nec es sar ily gain ing these skills. Then, hav ing com pleted all

course re quire ments for grad u a tion, the stu dent would find him self/her self

un able to pass the li brary’s in for ma tion lit er acy requirement.

As an ex am ple, con sider the story of J.,  as re counted by cur rent AMBS

Di rec tor of Li brary Ser vices Karl Stutzman:

J. was fin ish ing his Mas ter of Di vin ity de gree at AMBS. J. com pleted his

AMBS course work over a num ber of years through work at an ex ten sion site,

on- campus in ten sives, and on line courses. J. was a first- generation

im mi grant from an other coun try, where he had com pleted his

un der grad u ate de gree. Due to cul tural diff er ences in ed u ca tional sys tems, J.

had very lit tle ex pe ri ence writ ing in his un der grad u ate de gree, and those

pa pers were writ ten in a very diff er ent style. J.’s cul tural style also made him

re luc tant to reach out for aca d e mic sup port. As part of his grad u a tion

re quire ments, he learned that he needed to sub mit a paper that would be

as sessed for in for ma tion lit er acy skills, some thing that he needed to
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demon strate in order to grad u ate. Be cause J.’s ca reer as a stu dent had

spanned many years, his re quire ments re flected the sem i nary’s for mer

in for ma tion lit er acy pol icy that as sessed all stu dents just be fore grad u a tion.

When the AMBS li brar ian eval u ated J.’s paper, he dis cov ered that J. could

not im me di ately pass the in for ma tion lit er acy as sess ment. The li brar ian

worked with J. over the course of sev eral video con fer ence ap point ments to

con sult about ad di tional re search ma te ri als and re vise the paper to make it

ac cept able from an in for ma tion lit er acy stand point. Un for tu nately, J. was

al most fin ished with his sem i nary de gree and was not plan ning to write any

more pa pers. J. stated that he had found his writ ing as sign ments to be

ex tremely diffi  cult and stress ful. “This would have been so help ful years

ago,” he re marked to the li brar ian. “I have been strug gling all along.”

Al though J. was able to pass the in for ma tion lit er acy as sess ment and

grad u ate, he did not gain the skills at the time in his aca d e mic ca reer when

they would have been most helpful.

A New Policy

Be cause of J. and many stu dents like him, it was clear some thing needed to be

done. The pol icy put in place in 2006 was a start, but it was not enough. In 2016,

the then- new li brary di rec tor Karl Stutz man began the process to re assess and

re vise the pol icy, which cul mi nated in a full re vi sion of the pol icy in the 2017–2018

aca d e mic year.

This was done with two sig nifi  cant goals in mind. First, the new pol icy needed

to in crease the teach ing fac ulty’s own er ship to wards in for ma tion lit er acy, rather

than hav ing it func tion as a sort of “tacked on” pro gram goal that was mostly the

purview of the li brar i ans. While the As so ci a tion of The o log i cal Schools con sid ers

in for ma tion lit er acy an ex plicit re spon si bil ity of the library,  it seems that this is

best done with a more holis tic ap proach. It is “a more com pre hen sive project,

re quir ing the close col lab o ra tion of a school’s en tire ed u ca tional co hort,

in clud ing li brar i ans, teach ing fac ulty, and aca d e mic administrators.”

Sec ond, while the ex ist ing pol icy al lowed for as sess ment of stu dents’

in for ma tion lit er acy, it did not do so early enough to rem edy de fi cien cies. As

demon strated by J.’s ex am ple, the ex ist ing pol icy often served merely as an

ad di tional hur dle to grad u a tion—an other box to check after all the course work

had been com pleted. The new pol icy and pro ce dure would need to allow

li brar i ans and teach ing fac ulty to as sess stu dents’ abil i ties ear lier in their time at
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AMBS, and thereby iden tify in for ma tion lit er acy is sues with suffi  cient time to

ad dress them.

The 2017–2018 pol icy re vi sion co in cided with the sem i nary prepar ing for

reac cred i ta tion through the As so ci a tion of The o log i cal Schools, with the ATS self- 

study due in 2018, to be fol lowed by a site visit in 2019. As the li brar i ans and

Aca d e mic Dean began re view ing the ex ist ing pol icy, which was part of the

sem i nary’s Aca d e mic Pol icy and Pro ce dures man ual, sev eral is sues stood out as

need ing cor rec tion. First, that man ual’s in for ma tion lit er acy pol icy was based on

the ACRL's In for ma tion Lit er acy Com pe tency Stan dards for Higher Education,

which at that point was fairly out dated, hav ing been re placed by their Frame work

for In for ma tion Lit er acy for Higher Education in 2015. Li brar i ans and teach ing

fac ulty had been utilizing Framework prin ci ples in the sem i nary’s teach ing

strate gies, but the for mal pol icy and as sess ment tools re mained outdated.

At the same time, the sem i nary’s ad min is tra tion was work ing with the

teach ing fac ulty to as sess the sem i nary’s pro grams and cur ricu lum map ping. This

raised aware ness among these key groups of the way that in for ma tion lit er acy

had pre vi ously been in cluded as pro gram goals for the Mas ter of Arts and Mas ter

of Di vin ity pro grams. In an email to the au thor, Karl Stutz man de scribes some of

the prob lems raised in this review:

Un for tu nately, the in for ma tion lit er acy goals were not well- represented in

the cur ricu lum map and looked like some thing tacked on by the li brary

rather than some thing fully owned as part of the cur ricu lum. Fur ther more,

it seemed we were treat ing in for ma tion lit er acy as an end unto it self, as an

out come of our pro gram rather than as a foun da tional skill for com plet ing

grad u ate the o log i cal work.

Given these re al i ties, the sem i nary had ar rived at an op por tune mo ment in

which to re vise its In for ma tion Lit er acy Pol icy. Teach ing fac ulty de voted

sig nifi  cant time to this process, which in cluded invit ing the li brary di rec tor to

dis cuss li brar i ans’ evolv ing pro fes sional un der stand ings of in for ma tion lit er acy.

After a few rounds of pro posed pol icy changes and ad di tional dis cus sion with

teach ing fac ulty, the new pol icy was for mally ap proved in De cem ber 2017 and

took eff ect be gin ning in the 2018–19 aca d e mic year.

The new In for ma tion Lit er acy Pol icy (Ap pen dix 9A) is short and de tails three

in for ma tion lit er acy habits that AMBS stu dents and fac ulty should practice:

Crit i cal as sess ment of re sources’ rel a tive value and authority

Re flec tive dis cov ery of resources

Eth i cal use of information
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The doc u ment con tin ues by pre scrib ing the build ing and as sess ment of

in for ma tion lit er acy into the sem i nary cur ricu lum. Be fore de scrib ing the

ed u ca tional goals which align with de vel op ment of in for ma tion lit er acy habits,

the pol icy doc u ment pro vides a sin gle sen tence that rad i cally changed the way

in for ma tion lit er acy in struc tion and as sess ment is car ried out for the sem i nary’s

students:

Demon stra tion of in for ma tion lit er acy is re quired for ad mis sion to the

Mas ter of Di vin ity pro gram and ad vance ment to can di dacy in Mas ter of

Arts programs.

Whereas the old sys tem re quired as sess ment at the time of grad u a tion, this

pol icy re quires as sess ment much ear lier in the process, typ i cally after a given

stu dent’s first year of stud ies. For ex am ple, in the case of a stu dent pur su ing a

Mas ter of Di vin ity de gree, he or she must “pe ti tion for for mal ad mis sion into the

MDiv pro gram after they have suc cess fully com pleted 11 credit hours of study

and are in process with other courses.”  The process for stu dents pur su ing a

Mas ter of Arts de gree is sim i lar. Stu dents pur su ing MA de grees are ad mit ted to

the pro grams upon ad mis sion to the sem i nary. After com plet ing the 11 credit

hours, with ad di tional hours in progress, “stu dents are as sessed for their

readi ness to be ad vanced to can di dacy for the” Mas ter of Arts degree.

The AMBS Aca d e mic Cat a log lists sev eral cri te ria for fac ulty to con sider when

eval u at ing stu dents’ pe ti tions for ad mis sion, or ad vance ment to candidacy:

Sup port ing ev i dence of the stu dent’s call to ministry

Com ple tion of per son al ity inventories

Sub mis sion of a plan for growth in spir i tual formation

Aca d e mic performance

Rec om men da tions from the stu dent’s aca d e mic ad vi sor, MDiv pro gram

di rec tor, and other fac ulty leaders 

In ad di tion to these cri te ria, AMBS li brar i ans now com plete a for mal in for ma tion

lit er acy as sess ment as part of the stu dents’ ad mis sion to the Mas ter of Di vin ity

pro gram or ad vance ment to can di dacy in the Mas ter of Arts programs.

Information Literacy as Theological Habits

Ar guably, one of the strengths of ACRL’s Framework is that its “thresh old

con cepts are not stan dards to be slav ishly fol lowed, but un der stand ings that,

once grasped, are re flected in the ways in which stu dents do research.”  This

idea in spired the de scrip tion of “the o log i cal habits” in the sem i nary’s new

17

18

19

—

—

—

—

—

20

21



178 Praxis

In for ma tion Lit er acy Pol icy. Ac com pa ny ing the new pol icy is an In for ma tion

Lit er acy Scaffolding doc u ment (Ap pen dix 9B) which de tails the con texts where

stu dents can de velop and uti lize each habit, how these habits re late to the ACRL

Framework, and who is re spon si ble for de vel op ing these habits in the students.

The first habit listed in the new In for ma tion Lit er acy Pol icy is the “crit i cal

as sess ment of re sources’ rel a tive value and au thor ity,” which is tied to the

Framework’s “In for ma tion has Value” and “Au thor ity is Con structed and

Con tex tual” frames. When writ ing, the stu dents should be uti liz ing sources with

strong rep u ta tions among schol ars in their fields. How ever, they must crit i cally

en gage with these sources—not merely sum ma rize or agree with every thing.

Teach ing fac ulty work with stu dents to de velop this habit by work ing to learn

about and eval u ate ap pro pri ate sources for var i ous types of the o log i cal

schol ar ship, as well as by em pha siz ing the im por tance of giv ing proper credit for

in for ma tion used.

Much lee way is given to teach ing fac ulty to de ter mine the best way to de velop

this habit within their stu dents. Be cause of changes in the struc ture of the

sem i nary’s li brary in struc tion op por tu ni ties, it has in creas ingly fallen to

pro fes sors, in stead of li brar i ans, to dis cuss the diff er ent types of sources

avail able, how to ac cess them, and how to eval u ate them. Pre vi ously, li brar i ans

con ducted the typ i cal sort of “one- shot” in struc tion ses sions with newly- enrolled

stu dents, dur ing which stu dents would learn about the diff er ent types of

re sources avail able in the li brary and how to ac cess them. The de ter mi na tion was

made, how ever, that this fits more ap pro pri ately within the scope of work for

teach ing fac ulty, as it is a skill which must be honed. A sin gle ses sion dur ing the

first week of a stu dent’s sem i nary ca reer, while bet ter than noth ing, is not

suffi  cient. For ex am ple, sev eral pro fes sors are in the habit of using class time to

bring stu dents to the li brary for tours of the col lec tion. Pro fes sors use this time to

show stu dents how they (the pro fes sors) con duct their own re search, which often

re sults in ex pla na tions of var i ous li brary re sources re lated to the stu dents’

course work. Some times these tours are con ducted jointly with a librarian.

The sec ond habit is the “re flec tive dis cov ery of re sources.” Stu dents

demon strate this habit by em ploy ing sev eral of the knowl edge prac tices within

the Framework’s “Re search as In quiry” frame:

For mu late ques tions for re search based on in for ma tion gaps or on

re ex am i na tion of ex ist ing, pos si bly con flict ing information

De ter mine an ap pro pri ate scope of investigation

Use var i ous re search meth ods, based on need, cir cum stance, and type of

inquiry

Or ga nize in for ma tion in mean ing ful ways
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Syn the size ideas gath ered from mul ti ple sources

Li brar i ans work with stu dents to de velop this habit dur ing their Lead er ship in an

An abap tist Perspective (LEAP) coursework.  Dur ing in struc tion ses sions and

work shops, li brar i ans teach stu dents about the var i ous dis cov ery tools avail able

to them. This is done through ex er cises in which stu dents are given sets of

ques tions and some basic guid ance about where they might find an swers.

Li brar i ans work with stu dents to nudge them in more in for ma tive di rec tions as

the stu dents try to work their way through the li brary’s in for ma tion resources.

As stu dents en counter re sources on their jour ney to an swer these ques tions,

li brar i ans help them fol low the string of schol ar ship back wards, demon strat ing

the process of in for ma tion cre ation through the schol arly con ver sa tion.

Ad di tional time is spent work ing with stu dents help ing them to rec og nize

cog ni tive bias—do they grav i tate to wards sources from their own tra di tions

be cause the sources align with what the stu dents be lieve, or are they open to

diff er ent ways of view ing and un der stand ing the world?

The third habit in the new in for ma tion lit er acy pol icy is the “eth i cal use of

in for ma tion.” Since the sem i nary’s li brar i ans serve in an ad di tional ca pac ity as

the writ ing staff, it nat u rally falls to them to work with stu dents to help them learn

about eth i cal is sues re lated to in for ma tion use. Again, li brar i ans lay the

ground work for this habit dur ing the LEAP course work. Goals for these ses sions

are to help stu dents rec og nize the var i ous forms of pla gia rism (and thereby avoid

them), as well as to teach them to cite sources prop erly. Much of this work shop

cen ters around an ac tiv ity where stu dents are given var i ous es says to read. These

es says are in ten tion ally filled with var i ous ex am ples of pla gia rism: in one essay, it

might be as sim ple as some miss ing ci ta tions. In an other, there are pas sages

which are copied di rectly from source ma te r ial, with out any in di ca tion that it is

any thing but the au thor’s own work. Li brar i ans ask stu dents to work through

these es says in groups and to make note of the places where pla gia rism is present.

The idea being that if stu dents can rec og nize pla gia rism in an other’s work, they

should be able to avoid it in their own. As stu dents move for ward in their

sem i nary ca reer, li brar i ans con tinue to uti lize their ad di tional roles in writ ing

sup port to work with stu dents on the eth i cal use of information.

Assessing Information Literacy Habits

When a stu dent reaches the point in his or her aca d e mic stud ies to be con sid ered

for ad mis sion to the Mas ter of Di vin ity pro gram, or ad vance ment to can di dacy

for one of the Mas ter of Arts pro grams, li brar i ans so licit the sub mis sion of a
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re search paper from the stu dent. Stu dents are ad vised that this is a re quire ment

for their ad mis sion or ad vance ment and are given some guid ance on what to

submit.

Li brar i ans are not ask ing stu dents to write an en tirely new paper. In stead,

stu dents are asked to sub mit a re search paper that they wrote and sub mit ted for

one of their classes. They are asked to think of pa pers which re quired a de cent

amount of re search, as this gives li brar i ans a more ac cu rate pic ture to eval u ate.

Li brar i ans then ad vise stu dents that this eval u a tion does not con cern the con tent

of the paper or writ ing abil ity of the stu dent. Pre sum ably, the teach ing fac ulty

mem ber who graded the as sign ment al ready gave the stu dent ad e quate feed back

on the con tent and style. Rather, li brar i ans are as sess ing the ways the stu dents

used and in ter acted with their sources.

When stu dents have cho sen the paper they want as sessed, they email the

paper to a generic email ad dress; in this case, writingservices@ambs.edu. Email

mes sages to this ad dress au to mat i cally cre ate a work ticket in the li brary’s writ ing

ser vices work track ing in ter face, cre ated using the Spice works on line help desk

plat form. This sys tem al lows li brar i ans to col lab o rate more effi  ciently and en sure

as sess ments are com pleted in a timely manner.

Once the paper has been sub mit ted and the work ticket cre ated, a li brar ian

will “claim” the ticket and begin the as sess ment. The as sess ment is com pleted

using a basic rubric (Ap pen dix 9C) which closely fol lows the In for ma tion Lit er acy

Policy and In for ma tion Lit er acy Scaffolding doc u ments. Each of the three

in for ma tion lit er acy habits re ceives its own eval u a tion, based on the work the

stu dent has done in the paper.

For the first habit (the crit i cal as sess ment of re sources’ rel a tive value and

au thor ity), li brar i ans con sider three cri te ria. First, do the paper’s sources have

solid rep u ta tions among schol ars? What types of sources are these and are they

con sid ered to be rep utable? If not, does the stu dent have an ap pro pri ate and

le git i mate rea son for uti liz ing them? Sec ond, does the stu dent crit i cally en gage

with the cho sen sources, or does the paper merely sum ma rize or agree with

them? Some sum mary and agree ment is to be ex pected, but li brar i ans are look ing

to see if the stu dents take the next step in their en gage ment and use the sources

to in form and for mu late their own ideas. Fi nally, does the stu dent dis cuss the

re la tion ships be tween var i ous sources, com par ing how they are re lated and

con trast ing how they dis agree? If the stu dent has used a dis rep utable source, do

they dis cuss the source’s ap pro pri ate ness in spite of this?

For the sec ond habit (the re flec tive dis cov ery of re sources), an ad di tional

three cri te ria are con sid ered. First, does the stu dent uti lize a va ri ety of sources in

ap pro pri ate for mats? Li brar i ans have found many stu dents tend to find one or

two sources with which they agree, or which they find sum ma rize key points of
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their ar gu ment well, and then lean heav ily on those sources.  Sec ond, is the

stu dent uti liz ing schol arly re sources avail able to them through the li brary, or are

they re ly ing en tirely on ma te ri als they al ready have on their book shelf at home?

While uti liz ing ma te ri als they own is not nec es sar ily prob lem atic, avoid ing

en gage ment with ad di tional schol arly re sources avail able through the li brary can

rep re sent a sort of in tel lec tual lazi ness, rather than the stated goal of a habit of

in ten tional and re flec tive dis cov ery of in for ma tion. Third, the sources are

con sid ered for their per spec tive. Specifi  cally, do the sources come from a va ri ety

of per spec tives or do they all tend to say the same thing?

For the third in for ma tion lit er acy habit (eth i cal use of in for ma tion), li brar i ans

con sider the fol low ing cri te ria. First, does the paper prop erly credit its sources for

the use of ideas? Many stu dents, es pe cially those from diff er ent cul tural

back grounds like J., find it diffi  cult to grasp the idea of cit ing ideas (and not just

di rect quo ta tions). Sec ond, are the ci ta tions for mat ted prop erly? Third, does the

paper para phrase its sources in an ac cept able way? Does the stu dent con cisely

and ac cu rately de scribe the main idea in the source ma te r ial or is the source’s

idea mis rep re sented? Fi nally, is the stu dent’s choice of in for ma tion to use

ap pro pri ate to the con text of the paper?

After the li brar ian reads the stu dent’s sub mit ted paper with these cri te ria in

mind, the li brar ian gives the paper a score of yes, no, or partial for each cri te rion.

A stu dent whose paper shows ad e quate ev i dence of all cri te ria re ceives a yes score

for each, and this in for ma tion is then passed on to the reg is trar and the stu dent’s

aca d e mic ad vi sor for use when con sid er ing the stu dent’s pe ti tion for ad mis sion

to the Mas ter of Di vin ity pro gram or ad vance ment to can di dacy in the Mas ter of

Arts programs.

When a stu dent’s paper re ceives a no or partial score, the eval u at ing li brar ian

pro vides ad di tional in for ma tion about what ex actly was miss ing and how the

stu dent can go about cor rect ing it in the fu ture. Again, this in for ma tion is then

passed on to the reg is trar and the stu dent’s aca d e mic ad vi sor for use when

con sid er ing the stu dent’s pe ti tion for ad mis sion to the Mas ter of Di vin ity

pro gram or ad vance ment to can di dacy in the Mas ter of Arts programs.

To be clear, a paper re ceiv ing several no or partial scores will not, on its own,

be enough to deny a stu dent ad vance ment or ad mis sion. They could serve as an

ad di tional piece of ev i dence in the fac ulty’s de ci sion not to admit or ad vance a

par tic u lar stu dent, but the ul ti mate goal of this process is not to make it harder for

stu dents to ad vance in their ca reers. Rather, the goal is to iden tify short com ings

in stu dents’ in for ma tion lit er acy habits with enough time to ad dress them be fore

it is time to graduate.

Upon sub mit ting an eval u a tion which was de ter mined to fall short of the

li brar i ans’ ex pec ta tions for the stu dents’ in for ma tion lit er acy habits, li brar i ans

23
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are in the habit of reach ing out to the stu dent di rectly to dis cuss the re sults of the

eval u a tion. Often, this is done with the in ten tion of off er ing stu dents ad di tional

coun sel as they move for ward in their aca d e mic careers.

As an ex am ple of how this looks in prac tice, con sider the story of S., as

re counted by Di rec tor of Li brary Ser vices Karl Stutzman:

S. was fin ish ing her first year of course work at AMBS. Be cause she in tended

to study to ward the Mas ter of Di vin ity de gree, S. needed to apply for for mal

ad mis sion to the pro gram after her first year of study. S.’s work would be

re viewed by the teach ing fac ulty, who would as sess whether S. had the

ca pa bil i ties needed to com plete the pro gram. S. was tak ing courses on line

and through on- campus in ten sives. In ad di tion to her course work, S. had a

full- time job and sig nifi  cant re spon si bil i ties in her local con gre ga tion. Plus,

S. strug gled be cause her first lan guage wasn’t Eng lish. S. was not able to

uti lize the in for ma tion lit er acy in struc tion she was given in one of her

in ten sive courses; she con tin ued to have trou ble find ing li brary re sources

and ap ply ing the for mal re quire ments of the ci ta tion style used at AMBS.

Be cause S. came to AMBS after the im ple men ta tion of the new in for ma tion

lit er acy pol icy, her in for ma tion lit er acy as sess ment was part of her process

of ap ply ing to con tinue study ing to ward the Mas ter of Di vin ity. The

li brar ian eval u ated S.’s re search as sign ment and dis cov ered it did not meet

the in for ma tion lit er acy cri te ria set out in the new rubric; the li brar ian also

iden ti fied the re me di a tion areas S. needed to work on. After re port ing these

re sults to S. and her fac ulty ad vi sor, the li brar ian set up a video con fer ence to

work with S. on re search skills and ci ta tion for mat ting. After S. found

ad di tional re sources and in stalled Zotero soft ware on her com puter, she felt

more con fi dent com plet ing up com ing as sign ments in her AMBS courses.

“I’m so glad for this op por tu nity,” she said. “I re ally needed help with this.”

After the con sul ta tion, S. also felt com fort able ap proach ing the li brary staff

for fur ther re search and writ ing as sis tance, en sur ing that she would be

more likely to suc ceed aca d e m i cally in the Mas ter of Di vin ity program.

Moving Forward

While not per fect, the steps taken at An abap tist Men non ite Bib li cal Sem i nary

rep re sent an im por tant leap for ward in the way it is teach ing and as sess ing

in for ma tion lit er acy among its stu dents. Mov ing in for ma tion lit er acy as sess ment

into the ear lier part of a stu dent’s time at the sem i nary has al lowed li brar i ans and
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teach ing fac ulty to iden tify de fi cien cies with enough time to ad dress them—and

this is not insignificant.

How ever, there are still ques tions to work through. First, at the mo ment, the

in for ma tion lit er acy as sess ment is tied to a re search paper. On one hand, this is

ideal, as it al lows li brar i ans to quickly and eas ily iden tify the re sources a stu dent

is using and to eval u ate how the stu dent is in ter act ing with those re sources.

How ever, there are other types of as sign ments that re quire stu dents to in ter act

with li brary re sources and that could be con sid ered ev i dence of a stu dent’s

in for ma tion lit er acy. For ex am ple, a stu dent uti liz ing the li brary’s col lec tion of

bib li cal com men taries as part of ser mon prepa ra tion should demon strate many

of the same in for ma tion lit er acy habits as a stu dent writ ing a re search paper.

How ever, de pend ing on the stu dent’s preach ing style, that stu dent may not end

up with the en tire text of the ser mon in writ ten form, ready to sub mit to the

li brary for eval u a tion. But is this stu dent’s schol ar ship less valu able, or less valid,

merely be cause of a diff er ence in for mat? Just be cause a prob lem is diffi  cult to

solve does not mean it is not worth solv ing. More care ful work must be done to

con sider the types of work stu dents are doing at the sem i nary, in ad di tion to

re search pa pers, and make ac com mo da tions to allow these as ev i dence for

in for ma tion literacy.

Ad di tion ally, there is de sire on the parts of both li brar i ans and teach ing

fac ulty to see the part ner ship fleshed out more fully. Cur rently, much of the

in for ma tion lit er acy as sess ment is in the hands of li brar i ans, while the teach ing

fac ulty han dles much of the in struc tion. This chap ter has de tailed some of the

ways this works and the rea sons be hind the de ci sions to struc ture it this way.

Mov ing for ward, this part ner ship be tween li brar i ans and teach ing fac ulty needs

to be come more col lab o ra tive, with li brar i ans more sig nifi  cantly in volved in

in struc tion and teach ing fac ulty tak ing a more ac tive role in assessment.

Conclusion

This chap ter has de tailed a sig nifi  cant change made to the In for ma tion Lit er acy

Policy doc u ment at An abap tist Men non ite Bib li cal Sem i nary. Whereas the

orig i nal in for ma tion lit er acy pol icy re quired stu dents to demon strate their

in for ma tion lit er acy prior to grad u a tion, the new pol icy moves the as sess ment

timetable for ward sig nifi  cantly. The in ten tion of this move is to allow li brar i ans

and fac ulty to iden tify gaps in stu dents’ in for ma tion lit er acy with suffi  cient time

to ad dress them.

In the ini tial year of eval u a tions under the new pol icy, feed back has gen er ally

been pos i tive. Stu dents have ex pressed their ap pre ci a tion for the li brar i ans’
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feed back, which often has a diff er ent tone and focus than the feed back they

re ceive from their pro fes sors. Pro fes sors have ex pressed their ap pre ci a tion as

well. Many times, the feed back stu dents re ceive from li brar i ans echoes things the

fac ulty have been work ing on, but fac ulty find it help ful to have ad di tional

in de pen dent voices, whose ex per tise diff ers from that of their own, off er ing

feed back that nonethe less aligns with their own.
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Appendix 9A: Information Literacy Policy

Information Literacy Policy

Re vi sion for Aca d e mic Poli cies and Pro ce dures Man ual, ef fec tive 2018- 19

The o log i cal schol ar ship, re flec tion, and re search re quire par tic u lar habits with

re gard to in for ma tion use. AMBS stu dents and fac ulty should prac tice these

in for ma tion lit er acy habits: 1

Crit i cal as sess ment of re sources' rel a tive value and authority

Re flec tive dis cov ery of resources

Eth i cal use of information

The AMBS Li brary teaches these in for ma tion lit er acy habits to all new stu dents,

using the Frame work for In for ma tion Lit er acy for Higher Ed u ca tion from the

As so ci a tion of Col lege and Re search Li braries' as a ref er ence point and toolkit.

Teach ing fac ulty col lab o rate with li brar i ans to build and as sess in for ma tion

lit er acy through out the cur ricu lum. Demon stra tion of in for ma tion lit er acy is

re quired for ad mis sion to the Mas ter of Di vin ity pro gram and ad vance ment to

can di dacy in Mas ter of Arts programs.

Par tic u lar ed u ca tional goals in each de gree pro gram have a spe cial res o nance

for on go ing de vel op ment of in for ma tion lit er acy habits. These include:

MDiv: Grad u ates demon strate per sonal in tegrity and au thor ity in

ministry

MATPS: Grad u ates an a lyze the o log i cal and bib li cal foun da tions of peace

and jus tice, con sid er ing An abap tist perspectives

MACF: Grad u ates re flect crit i cally, con tex tu ally, and con struc tively on the

the o log i cal con tent and prac tices of their spe cial ized ministries

(Ap proved by Teach ing Fac ulty, De cem ber 2017)

ATS Stan dard 4.2.1 ex plic itly ref er ences in for ma tion lit er acy as a

re spon si bil ity of the li brary. This pol icy ac counts for the ex pec ta tions of

this stan dard and ref er ences el e ments of ATS Stan dard 3 on the

The o log i cal Curriculum.https://www.ats.edu/accrediting/standards‑ and

‑notations

https://www.ats.edu/ac cred it ing/standards‑ and‑notations 2 http://

www.ala.org/acrUsites/ala.org.acrl/files/content/issues/infolit

/Framework_ILHE.pdf

—

—

—

—

—

—

1.

2.

https://www.ats.edu/accrediting/standards-and-notations
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Appendix 9B: Information Literacy Scaffolding

Information Literacy Scaffolding

Context Frames AMBS IL habit Content Responsibility

Research
Reading &
Writing

Information
has value

Critical
assessment of
resources’s
relative value
and authority

evaluation of
appropriate
sources,
citations

Course
instructor

Leadership in
Anabaptist
Perspective
(LEAP) – library
assignment
and workshop

Research as
inquiry

Reflective
discovery oif
resources
(reinforce
Critical
assessment of
resources’
relative value
and authority

Discovery
tools, following
threads of
research
process,
cognitive bias,
tradition
source come
from a source
“authority”

Librarians

Leadership in
an Anabaptist
Perpective
(LEAP) – writing
workshop

Scholarship as
conversation

Ethical use of
information

Activity on
plagiarism,
paraphrasing,
and citation
style

Writing staff

Advacement to
candidacy
(MA) or
Afmission to
program
(MDiv)

N/A All 3 habits
Assessment of
academic work

The
expectation is
that this
happens in
core courses
(list
specifically) by
the professor
in that course.
If students do
not follow
seauence, need
to negotiate
assessment
with professor.
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Appendix 9C: Information Literacy Assessment Rubric

Information Literacy Assessment Rubric

This is to be in cor po rated in as sess ment in courses that have an in for ma tion

lit er acy com po nent. If there are de fi cien cies that re quire re me di a tion, li brary

and writ ing ser vices staff are avail able to work di rectly with the student.

Habit Evidence Checklist
Demonstrates
(Yes/No/Partial)

If no/partial,
describe
deficiency to be
addressed

Critical
assessment of
resources’s
relative value
and authority

Sources have solid
rep u ta tion among
scholars
Critial en gage ment
with sources - not just
agreement
Com par i son/con trast
of sources or
dis cus sion of
appropriateness

Reflective
discovery of
reources

Va ri ety of sources in
ap pro pri ate formats
Sources se lected from
li brary re sources and
es pe cially schol arly
resources
Sources from var ied
perspectives

Ethical use of
information

All sources at trib uted
properly
Proper ci ta tion
formatting
Ac cept able
paraphrases
In for ma tion used in
context

Karl Stutz man, March 2018

—

—

—

—

—

—

—

—

—

—
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